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Culturally Relevant Teaching

“A   Fa i r   B reak   fo r   Eve ry   K i d ”
Dr.   F l oyd  B .   Buchanan

What do you know about Clovis Unified?

from the newspaper…
from talk radio…

from social media…

You will need two sticky notes.  
On one place a + at the top and write one 
positive thing you have heard about CUSD?
On the other place a – at the top and write one 
negative thing you have heard about CUSD.

WHO ARE THE STUDENTS WE SERVE? 
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Who are the children of the Central Valley?

CLOVIS UNIFIED
STUDENT POPULATION

2016‐17 

FRESNO UNIFIED 
STUDENT POPULATION

2016‐17 

CENTRAL UNIFIED 
STUDENT POPULATION

2016‐17 

SANGER UNIFIED 
STUDENT POPULATION

2016‐17 
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FRESNO COUNTY 
STUDENT POPULATION

2016‐17 

CUSD COMPARED TO FRESNO COUNTY
STUDENT POPULATION

DID YOU KNOW?

What is 
Cultural 

Proficiency?

Essential Question

CORNELL NOTES TOPIC/OBJECTIVE: NAME:

CLASS/PERIOD:

DATE:

ESSENTIAL QUESTION: What is CRT and how do I
structure my class (interactions and activities)
that connect to the values of my students’
home cultures?

Interacting with the Text

Purposeful Re‐Reading

“The more students are involved in 
active learning, the greater the 
increase in memory retention.”  

(Willis 2006)

13 14
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Pg. 3 ‐ 4

Marking the Text:

• Number each paragraph before reading.
• Read the text and do the following:
• Circle key terms, names of people, names of 

places or dates
• Underline important information

Pausing to Connect

An active reading strategy that asks

students to pause at different times 
throughout the reading and think 
critically about the relationships 
between language and meaning. 

Writing in the Margins

Pg. 8 

Think‐Pair‐Square‐Share

Table Talk

How do these ideas relate to the 
district, your school site, 
classroom and you?

Why Use Culturally Relevant Teaching?

“Culturally Relevant Teaching…

Empowers students intellectually, 
socially, emotionally, and politically 
by using cultural referents to impart 
knowledge skills and attitudes.”

Dr. Gloria Ladson‐Billings
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Framing Student Perspectives

Why?
Students will use self‐reflection 
to “frame” their perspective and 
recognize diversity of belief and 
background.

Framing Student Perspectives…

Provides a vehicle for students to 
understand how their background 
knowledge and experiences impact 
their perspectives as they “frame” 
themselves to include the things that 
make up who they are — the unique 
qualities, similarities, and differences 
they share with other people. 

Quick Write

What does perspective mean to you?

Stand ‐ Speak ‐ Sit

Directions for 
Framing Student Perspectives

Use the four sides of the frame graphic to 
create your frame – the things that make up 
who you are, the unique qualities, values, 
and experiences that influence the way that 
you see the world.

Brainstorm with your table possible things 
that could be a part of your frame.

Pg. 12

Framing Student Perspectives
Such as…
•History/ancestral 
heritage
•Family
•Neighborhood in which 
you grew up
•Neighborhood in which 
you currently live
•Religion
•Physical abilities
•Education

•Ethnic/cultural 
traditions
•Economic class
•Education
•Ethnic/cultural 
traditions
•Economic class
•Nation/region
•Language

Pg. 12
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Trio Share
•Gather frames 

•Stand up and create a new trio
•One presenter at time, hold all questions

•Closest birthday begins

Reflection
What does perspective mean to you?

1. Read what you wrote on your quick 
write about perspective. How has your 
understanding of perspective changed as a 
result of this activity?

2. How can you use what you know about 
your own personal perspectives to help 
you keep an open mind when learning 
about your students?

3. How could you use this activity in your 
classroom?

Essential Question

CORNELL NOTES TOPIC/OBJECTIVE: NAME:

CLASS/PERIOD:

DATE:

ESSENTIAL QUESTION: What is CRT and how do I
structure my class (interactions and activities)
that connect to the values of my students’?

“We believe in high standards in Clovis schools.”
Floyd “Doc” Buchanan, Ed.D.

We believe that integrity cannot be compromised.

Educate the whole child in Mind, Body, and Spirit.

Base all decisions on what is best for students’ 
academic, social and emotional well‐ being.

Commit to a safe and inclusive learning 
environment for ALL students.

Believe every child can learn and we can 
teach ALL children.

31 32

33 34



The Journal of Teacher Transformation | Dr. Chike Akua ©2018 1 

 

The Journal of Teacher Transformation 
 

 
 

August, 2018 
 

Is There A Need For Cultural Proficiency Among America’s Teachers? 
By Chike Akua, Ph.D. 

Dr. Chike Akua is a former Teacher of the Year who has been nationally and 

internationally recognized for teaching excellence and leadership coaching.  He is the 

author of Education for Transformation and Executive Director of the Teacher 

Transformation Institute.    

 

According to a study by the National Center for Educational Statistics, (NCES, 

2015), for the first time in the history of the US, children of color are the majority of the public school 

population (NCES, 2015). In the coming years, this number will only be increasing.  But while the 

population has significantly changed, perspectives, policies, hiring practices and procedures largely have 

not.    In addition, sweeping cultural, political and economic factors make greater cultural competency a 

necessity among teachers and leaders.  Moreover, this demographic imperative (Banks, 2008) creates a 

greater need for cultural democracy, that is, a shared understanding and appreciation of cultural knowledge 

and cultural differences.   

In my practice as an educator, former Teacher of the Year and educational researcher, I have found 

that culture is the key—the critical mediating factor in increasing student achievement for students of color 

(Akua, 2012).  I found that students were more receptive, attentive and engaged to my teaching when I 

demonstrated having a knowledge base, interest in and appreciation of their respective cultures.  This also 

translated into increased and improved student achievement.  They also discovered in the process that they 

are just as American as anyone else in the vast cultural tapestry that is America and that they are entitled to 

all the rights, privileges and opportunities America has to offer. 

This issue of cultural responsiveness is so critical that the California 

State Legislature rightfully responded in 2016 with a bill requiring 

culturally responsive practices and professional development for educators.  

Drawing from the work of Gloria Ladson-Billings and culturally relevant 

pedagogy (Ladson-Billings, 1994) and Geneva Gay’s work on culturally 

relevant teaching (Gay, 2010), the California Assembly Bill No. 2353 

states that “culture is essential to learning.”  It also indicates that “culturally 

responsive teaching: 

 “recognizes the importance of including pupils’ cultural references in all aspects of learning 

 builds bridges of meaningfulness between home and school 

 uses a wide variety of instructional strategies connected to learning styles 

 incorporates multicultural information, books and other educational resources 
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 develops the social consciousness of pupils to better handle the world of prejudice and racism” 

(https://leginfo.legislature.ca.gov/faces/billTextClient.xhtml?bill_id=201520160AB2353).  This kind of 

teaching is not arbitrary and does not happen by accident.  The journey from policy to practice is a process.  But the 

process must be intentional and consciously executed by skilled and committed practitioners who have been 

thoroughly prepared for the task (Akua, 2012).  Anything less is systemically unsustainable. 

 For years, educational practitioners and researchers have called into 

question many aspects of the standard American narrative that can be found in 

textbooks in the areas of language arts, reading, science, social studies and math, 

etc.  When students do not see uplifting and impactful images of themselves in 

school curricula, they tend to become disinterested and do not perform as well 

academically. They do not see the teacher, the curriculum or the schooling process as relevant or responsive 

to their needs.  For Mexican-American students, Angela Valenzuela referred to this process as subtractive 

schooling and it “divests youth of important social and cultural resources, leaving them progressively 

vulnerable to academic failure” (Valenzuela, 1999, p. 3).  This is because the culture of children of color has 

often been seen as a barrier rather than a bridge to achievement.   

 Joyce King and Ellen Swartz observed that the culture and identity of many students has been 

dismembered through the schooling process (King & Swartz, 2014).  An effective and culturally responsive 

approach to educating all children then becomes a process of “re-membering” the cultural traditions of those 

who have been historically marginalized. Re-membering is simply an educational process of putting their 

cultural narratives back together again. Such cultural distortions and omissions can also lead to the notion 

that some cultures are uncivilized, inferior and therefore expendable.  This is the kind of thinking that 

ultimately led to the attempted genocide of the Native Americans, enslavement of Africans and the attempted 

extermination of Jews in Nazi Germany.   

 In Young, Gifted and Black, Theresa Perry noted that “the task of achievement is 

fundamentally shaped by the very identity of African Americans as African Americans” 

(Perry, 2003).  In other words, when African American students were taught based on 

the best of their culture while taking into account their learning styles, they achieved and 

excelled because they had developed an achievement identity based on their cultural 

tradition of excellence.  

This issue of identity is critical because the authentic cultural identity of 

African American excellence has been supplanted in pop culture by alien cultural 

images of crime, violence, ignorance and underachievement.  Certainly other cultural groups have 

experienced this type of misrepresentation, as well.  If discipline problems arise, educators are often trained 

to engage in student behavior modification.  But behavior modification is often reactionary, temporary, 

short-sighted and punitive.   

A more culturally responsive approach is identity restoration rather than behavior modification.  

Cultural Identity Restoration is the daily proactive process of infusing the authentic cultural views, values 

and images into lessons, readings and activities to restore authentic understanding and appreciation of the 

cultural groups we serve.  Educators should bear in mind as Caesar Chavez remarked that restoration and 

“preservation of one’s own culture does not require contempt or disrespect for other cultures” (Hammond, 

2015). 

In schools and classrooms where this type of cultural proficiency is not practiced, there tends to be 

increased confrontations with students, discipline referrals and academic disengagement and 

https://leginfo.legislature.ca.gov/faces/billTextClient.xhtml?bill_id=201520160AB2353
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underachievement among children of color—not because the children cannot achieve and excel, but often 

because culture has not been properly taken into account by those who teach and lead.  Also in schools and 

classrooms where this type of proficiency is not practiced, a toxic culture is created and cultivated where 

there is a tendency for cultural terrorism and ethnic bullying that become trauma triggers to those who have 

been marginalized by these practices.  And what effect does a curriculum that uncritically valorizes Euro-

American culture have on a White student who must function in a very diverse nation and operate 

globally in a multicultural world?  In Walking the Equity Talk: A Guide to Culturally Courageous 

Leadership, John Brown notes, “There is a strong relationship between a very toxic school environment and 

 very little, if any, cultural democracy” (Browne, 2012, p. 28).

In a study sponsored by the National Education Association, which 

represents 3.2 million educators nationwide, Christine Sleeter noted, 

“…research finds that the overwhelming dominance of Euro-American 

perspectives leads many students to disengage from academic learning” 

(Sleeter, 2011, p. vii).  The culture of some students is often seen as a 

liability rather than an asset.  These culturally and linguistically diverse 

students are often seen as a problem rather than as people and are often 

treated as such.  Children must be taught to see the best of their culture 

and all cultural views and values without elevating one over the other. 

 Critical thinking educators seeking cultural competence must ask the questions:  

 Who are the models of intellectual authority in our classrooms and textbooks? 

 Whose knowledge is worth knowing? 

 What images will students see on the wall when they come into my classroom?   

 Will the views and values of the best of their culture be properly represented in my class readings and 

discussions?   

If the answers to these questions are insufficient, then, by default, children of color are often indirectly taught 

that they are inferior—it is drilled into him/her in every class due to the lack of authentic images of 

intellectual authority and accomplishment (Woodson, 1933).  These questions challenge us to stretch, often 

in ways that are beyond our educational training and socialization.  But the results will be very rewarding to 

those willing to take this journey.   

 Cultural proficiency is “a way of being that enables both 

individuals and organizations to respond effectively to people who 

differ from them” (Lindsay, Robins & Terrell, 2003, p. 5).  It is also, 

“an approach to addressing diversity issues that goes beyond political 

correctness.  In fact, political correctness only yields superficial 

changes” (Lindsay, Robins & Terrell, 2003, p. 13), if any.  Hand-in 

hand with cultural proficiency is cultural competence.  Cultural 

competence is “the behavior that is aligned with standards that move an 

organization or an individual toward culturally proficient interactions” (Lindsay, Robins & Terrell, 2003, p. 

5).  Best-selling author, Principal Baruti Kafele makes it clear and compelling, “Lacking cultural competence 

is equivalent to teaching a subject you know nothing about” (Kafele, 2016).  So think of cultural proficiency 

as a way of being and cultural competence as the set of behaviors undergirding that way of being. 
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It is important to note here that centering students in the best of their culture to increase academic 

excellence is a phenomenon that works for students who have been traditionally marginalized.  A Mexican 

American Studies course had a powerful and profound impact on Latino students in Tucson Unified School 

District.  Prior to its inception, Mexican American students were dragging the bottom of the state graduation 

rates at only 46%.  Culturally responsive teaching in this program and process resulted in a 93% graduation 

rate, the highest in the district (Palos & McGinnis, 2011).   

 But, like Wade Nobles observes about multicultural education, cultural 

proficiency and cultural competence “must be seen as an inter-disciplinary 

educational process rather than a single program.  The process is designed to ensure 

the development of human dignity and respect for all peoples.  An essential goal 

within this process is that differences be understood and accepted, not simply 

tolerated” (Nobles in Hilliard, Payton-Stewart & Williams, 1990, p. 3).  In addition, 

Maulana Karenga determined that the infusion of cultural knowledge must go 

beyond “food, fashion and festival” (Karenga, 2001) and must venture into the views, values, standpoints 

and perspectives of cultural groups. 

 Cultural proficiency and cultural competency, however, is not 

just what we teach, it’s how we teach.  Master Teachers like Ignacio 

Estrada and Baba Hannibal Afrik have rightly observed that, if students 

don’t learn the way you teach, “teach the way students learn.”  

Educational research shows that there are methods of instruction that 

are more effective and congruent with certain cultural groups (Hale, 

1986; Akua, 2012, Hammond, 2015).  Students should not be expected 

to “sit and get” information as previous generations were expected to.  

Bodily-kinesthetic movement, cooperative learning, call and response, project-based 

learning, social justice and civic engagement are just a few of the culturally relevant 

and responsive methods that have been proven to help students of color engage, 

achieve and excel.  These then become Transformation Triggers leading to 

excellence and achievement.  Educators must create nurturing educational 

environments where students can participate in critical and creative thinking, 

intellectual and scientific inquiry and collaborative production of ideas that meet 

needs and solve problems. 

 Today’s schools have also found an increased need for Social-Emotional 

Learning (SEL) modalities.  As it relates to cultural proficiency, 

SEL can be seen as a process by which students learn to process 

information, emotions, actions and outcomes in light of their lived 

experience, cultural background and socioeconomic context.   

Sometimes students have positive or traumatic experiences that 

deeply shape and affect them, but are not properly understood by 

others who do not understand their culture.  This can cause certain 

responses that appear to be disengagement, defiance or behavior problems.  SEL Core Competencies include 

self management, social awareness, relationship skills, self-awareness and responsible decision-making.    
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 Molefi Asante suggests that the purpose of education is “to prepare students to live in an 

interconnected global world with personal dignity and respect for all other people as human beings with the 

same privileges that one seeks for oneself while preserving the earth for those who will come afterwards” 

(Asante, 2017, p. 9).  He further suggests that this is best accomplished by properly locating a student within 

the context of his or her own cultural reference in order to be able to relate to other cultural perspectives.   

 The task of being a teacher today is no short order.  There are many weapons of mass distraction 

competing for our students’ attention (Akua, 2015).  Yet with these increasing challenges we must 

understand our tremendous impact as educators and leaders.  Master Teachers are able to transcend politics, 

policies, procedures and paperwork to meet the needs of all their students.  Through an exhaustive scientific 

study examining educational policies and achievement data, Linda Darling-Hammond concluded that 

“teacher quality is the single most important factor influencing student achievement” (Hammond, 2010).  Dr. 

Asa G. Hilliard concluded after decades of teaching practice, educational leadership and research that “The 

only thing standing between us and excellence is our beliefs” (Hilliard, 2003).  

Key Concepts: 

subtractive schooling   authentic cultural identity  alien cultural identity 

re-membering    Cultural Identity Restoration cultural competency 

trauma triggers    Transformation Triggers  cultural proficiency 

Social Emotional Learning (SEL)  cultural democracy 

 

Questions for Thought, Reflection and Discussion 

 

1. Explain what the data from the National Center for Education Statistics suggests about the changing 

demographics of public schools. 

2. What did the author experience when he taught his students with an understanding and appreciation of their 

culture? 

3. Name at least three characteristics of culturally responsive teaching according to California Assembly Bill 

2353 that you think are important. 

4. Explain what “subtractive schooling” is. 

5. Explain what “re-membering” is. 

6. Explain the difference between alien and authentic cultural identity. 

7. What is Cultural Identity Restoration? 

8. What are “trauma triggers?” 

9. Explain the difference between cultural proficiency and cultural competency. 

10. Provide examples of culturally relevant and responsive methods of instruction. 

11. What role does Social Emotional Learning play in cultural proficiency? 
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Special Populations
Special Populations
Gifted and Talented (GATE)

504 Plan

Special Education (IEP)

Autism Spectrum Disorders

Accommodations – “A way in to general education curriculum”

• To help the student do the same work as his/her peers

• Should not change expectations to grade level 
standards/curriculum

• Change=modifications

Accommodations

•Leveled Texts
•Audio/Video
•Graphic Organizers
•Chunking Assignments
•Manipulatives
•Jigsaw Learning
•Assignment Options
•Varied Rubrics

Autism Spectrum Disorders      
(ASD)

• Occurs in 1 out of 68 children
• Among boys-1 out of 42

• Neurological/biological disorder not psychological/emotional

Asperger’s Syndrome
• high functioning form of autism

• average or higher intelligence

• can have exceptional skills, knowledge, 
abilities

1 2
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Autism Spectrum Disorder Challenges

Supporting Students with Autism
• Learn about the “Learner from the Learner”

• Support transitions

• Allow for movement

• Help with organization

• Assign class jobs

Supporting Students with Autism
• Provide breaks

• Focus on interests

• Rethink writing

• Give choices

• Fire Drills, Rallies, ect…

ASD Resource How you can make a difference with 
“special populations”

• Be welcoming and supportive

• Meet the student where they are 

• Keep standards high

• Use positive reinforcement

• Be proactive rather than reactive

• Celebrate success

7 8
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Final thoughts…

Geometric Reflection

What sits square with you?

What’s rolling around in your head?

What are 1-3 points you want to remember?

Fall Mentor Forum Mentoring Scenario
You are conducting informal observation of your PT.  During the 
opening of the lesson, you notice several teaching practices that she is 
not implementing, and you wonder if there a formal lesson plan 
because it seems a bit disorganized.  You made an assumption that the 
PT knew how to do lesson plans and had an understanding of engaging 
learners in relevant ways.  

What you are seeing is direct instruction with silent students doing 
worksheets.  The PT took 10 minutes to give the instructions and many 
students still have questions about what to do.  

The PT became frustrated and called for “heads down”.

What do you say in your post observation conversation?

13 14
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Individual Learning Plan  (ILP) SMART Goals

Specific

Measureable

Attainable

Realistic

Time bound

19 20
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Milestones
Portfolio Check-November 1
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